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I. Introduction
Within schools that cater to students aged 5 to age 18, there appears to be a
nationwide deficit within history courses with only six states in the US requiring that
schools include LGBTQ+ (queer) curricula (Prescott 2021). For the purpose of this study,
queer history is defined as any historical event that was shaped by the contributions of a
queer individual, group, or organization. Additionally, the researcher will use the terms
queer and LGBTQ+ interchangeably for the purpose of this research. Oftentimes, history
classes do not focus on the lives and contributions of queer figures who have shaped the
world as we know it. This spans from African rulers such as Njinga of Ndongo who
fought Portuguese colonizers within her lands for over forty years to Alan Turing whose
work helped develop the modern computer (Heywood, 2017; Kelkar, 2015). While some
schools will scratch the surface of the contributions that queer individuals have made,
there is a general lack of accurate and effective teaching about how these individuals
have contributed to history (Coda et al., 2018). In recent years, more and more students
feel comfortable sharing their gender and sexual identities in school; this is the result of
worldwide changing attitudes toward queer individuals (Flores 2019).
There is precedent within other marginalized groups that an increase in
representation in history classes can lead to an increase in student wellbeing (Kim 2016).
Despite the precedent that has been set by increased education about other marginalized
groups, there is limited conversation within the education world concerning teaching
about queer historical figures. Given this precedent and lack of teaching about queer
histories in educational settings, there could be an increase in the wellbeing of queer and
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questioning students. However, this increase may only occur should schools begin
acknowledging the queer identities of a variety of historical figures.
Even with the possible benefit of improving student wellbeing, some would
disagree with the addition of this content in schools. However, there has been precedent
for a desire to not include the histories of marginalized people in schools. The purposeful
absence of a marginalized group or group(s) has consistently and negatively impacted the
well-being of members of these groups (Damante, 2016). This study aims to examine the
experiences of queer and questioning individuals during their schooling and to examine if
there is a relationship between student wellbeing and exposure to notable queer historical
figures. For the purposes of this study, student well-being is defined as a student's
confidence that their school environment makes them feel safe, healthy, and comfortable
at all times that they are on school grounds (Democratic Schools for All, n.d.).
Statement of the Problem
As of May 2021, 69 countries criminalize homosexuality. Despite this, there is
evidence of queer individuals worldwide and at nearly all recorded points in history.
Research shows that including queer history and acknowledging the sexualities and
gender identities of notable historical figures can potentially have a positive impact on
the school environment (Schey 2019). This study will examine the impact of the
inclusion of queer history and notable historical figures in school curriculum with a focus
on the well-being of queer students. By speaking with both queer and straight individuals
about their schooling experiences and how the history curricula impacted them, this study
will help to gain a better understanding of what inclusion of queer curricula currently
looks like and what it may look like in the future.
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Purpose Statement
This study addressed the lack of representation of queer historical figures in
school curriculums across the world. The purpose of this explanatory sequential mixed
methods study was twofold. The first phase of the study was a qualitative exploration of
individuals’ experiences in their schooling. The study focused on curriculum that taught
or mentioned queer historical figures; and whether their queerness was made explicit or
not; and how this inclusion or lack thereof impacted the individual’s wellbeing. Surveys
were collected from participants worldwide. From this initial exploration, the quantitative
findings were used to develop an interview feature that could be tested with a smaller
sample of survey participants.
Research Questions
1. How do people describe their experiences learning queer histories in school?
2. How did the inclusion or exclusion of course materials on queer histories
influence their wellbeing?
II. Literature Review
There were five general themes explored in the available literature: queer
literature in schools, political (re)actions to queer curriculum, queer pedagogy, queer
curriculum, and media coverage of queer curriculum. It is important to note that the
impact of the inclusion of queer curriculum has only begun to be studied on a widespread
scale in recent history. Because of this, and in part due to the sensitive nature of the
subject, there is limited literature that looks at the student’s reaction to the introduction of
queer literature.
Queer Literature in Schools
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This topic contains a synopsis of three scholarly articles examining the use of
queer literature in both primary and secondary classrooms. Adam Crawley (2018) delved
into the perspectives of parents in regard to the potential inclusion of queer picture books
in elementary schools. Crawley acknowledged that the question of allowing queer media
into elementary classrooms is one that has been discussed before but often comes to a
standstill when the potential backlash from parents is examined. The author discusses
how there are a variety of studies that examine the effect of queer literature in the
classroom, but there are not many studies that examine the response of parents to the
inclusion of queer media in elementary classrooms. Crawley acknowledged the inclusion
of parental concern that is in most studies concerning inclusive literature but feels that
these brief mentions are not enough. Crawley’s study used eight parents who are either
allies or queer themselves and while this population has a great deal to offer, it misses out
on much of the nuance between allies and the staunchly unaccepting parents.
The second article, also written by Crawley (2020), examined queer (specifically
dealing with sexuality) picture book biographies and the level of representation within
each picture book. Crawley did this by choosing picture books where the subjects’ lives
were discussed rather than just their accomplishments in their respective fields. Overall,
Crawley ended up with fifty-one books which he examined with a focus on content
relating to their sexuality. The books were chosen by first deciding who the biography
should focus on, then Crawley looked at various online sellers, publishers, and databases
to find the books that were chosen. The content analysis revealed that there are three
types of discussion of the subject's sexuality within the inclusive picture book
biographies: explicit, implicit, and excluded. Crawley went on to detail the content of
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each category with the explicit discussion of sexuality category only containing five
books while the implicit discussion of sexuality category contained nine books, and the
excluded discussion of sexuality category contained the remaining thirty-seven books.
Crawley argued that the number of picture book biographies about queer individuals that
do not mention their queerness help build a more heteronormative history than is
accurate. His conclusion helps impress the importance of the decisions made by authors
and illustrators of these picture books about the inclusion of queer history.
The final article in this section by Ryan Schey (2019) explored the type of reading
material that students choose of their own free will. The study was conducted in a diverse
high school that had a Genders and Sexuality Alliance (GSA) club as well as policies that
prohibit discrimination and bullying. Despite these, there was notable intolerance for
queer students and parental unrest due to queer curricula. Schey studied one sophomore
English class within the school that included independent reading as a part of the course
curriculum. Those who chose to read queer content could not do so privately as they were
required to read in class and occasionally discuss their novels in class. The study found
that some students were wary of choosing certain texts because they would be targeted
for their open alliance and/or membership in the queer community. Within the classroom,
the teacher used accepting language when discussing queer individuals and topics, and
the classroom library contained queer literature. The students noted that the queerphobia
that the general population of the school expressed made them hyperaware of the
decision to read a book that was openly queer. Queerphobia is defined as “a systemized
discrimination or antagonism directed against queer/LGBTQAIP+ persons” (Salem State
University, 2021, para. 1). This dichotomy created a sense of isolation within the student

8

even as they were openly affirming the queer community. This isolation was the result of
being left exposed to bullying and harassment for their book choices. Schey concluded
that it requires more than simply having queer content available to students in English
Language Arts classrooms to help create affirming environments within schools.
Political (Re)Action: Social Pressure and Legislation
This section consists of two articles and one book that explores the political
reaction as well as legislation that has impacted the efforts to either include or block the
inclusion of queer curriculum.
The first article by Mark Villalpando (2018) discusses the impact of the Trump
administration in relation to the LGBTQ+ (queer) community. He discussed how prior to
his election; former President Trump promised to be an ally to the queer community.
Still, upon his election, he began enacting legislation that ultimately harmed the queer
community. Villalpando compared the effects of the Obama and Trump administrations,
specifically noting that much of the progress made under the Obama administration, was
erased by the Trump administration. Common issues that queer individuals face were also
noted with the most prominent being the struggles of dealing with queerphobia in a
heteronormative world. Heteronormativity is the dominant belief that the “default”
sexuality and gender identity that a given individual will be is both heterosexual and
binary or being a man or woman (Shannon-Baker, 2020). Villalpando stated that art can
help queer individuals learn how to deal with this queerphobia. The benefits of having art
education in schools are discussed and broken down into categories which include safe
spaces, identity affirmation, community-based activism, and building connections.
Villalpando explained the impact that all of these things can have on queer students and
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how they benefit the student’s wellbeing. Villalpando emphasizes the role that teachers
play in creating safe spaces can help minimize and mitigate the harassment and bullying
that queer students face. Identity affirmation in the classroom is as simple as
incorporating queer figures, artists, and identities into lessons and the effects of this can
aid students in learning to accept themselves. This aspect of the classroom can also have
a direct effect on students' ability to withstand ridicule against them for their queerness.
Community-based activism has two major benefits: the ability for the student to build
connections by becoming a part of their local community and explore new resources and
support that they have as a part of the queer community in their area. Additionally, this
allows students to learn how to advocate and defend themselves in a real-world context.
The article goes on to discuss how teachers can help create safe environments for queer
students by being inclusive of queer people and the issues that they face as well as
including queer content in the curricula, particularly queer role models.
Steven Camicia’s (2020) book Critical Democratic Education and
LGBTQ-Inclusive Curriculum: Opportunities and Cons takes a look at a variety of topics
concerning the inclusion of queer curricula in schools. The first chapter discusses the role
that schools play in democratic communities and how the curricula taught in schools
directly impact the legitimacy of the school and the community at large. The second
chapter discusses the value of questioning public education at every stage in order to
ensure that all groups are equally and accurately represented in the curriculum. Camicia
then goes on to explore queer theory and how it relates to democratic education. The third
and fourth chapters examine the social, political, and economical climates of Utah and
California. Utah is home to the largest population of the United States’ Mormons and is a

10

state whose legislation reflects the generally conservative attitudes. Camicia highlights
the way that religion and politics intersect in Utah and how this intersection conflicts with
the “unofficial curriculum” (pg. 29). The “unofficial curriculum” includes the things that
occur outside of the curriculum whether this is an actual event or something that is taught
(pg. 29). Within Utah, this unofficial curriculum is strictly monitored as evidenced by one
teacher who was prohibited from discussing her personal relationships both inside and
outside of school property. This directive was given after she told a student that she was a
lesbian when the student asked. While the teacher was able to fight the decision, she was
only able to do so in court. The school's willingness to put a ban on her ability to discuss
her relationships highlights the political climate of Utah when it comes to both queer
curriculum and individuals. California on the other hand has historically been one of the
first states to introduce groundbreaking bills especially concerning queer issues.
California’s history indicates that there is not a universal acceptance of queer teachers,
curricula, or students as noted by the Briggs Initiative that proposed banning queer
teachers from entering the public school system in California as well as prohibiting any
kind of positive discussion surrounding queer topics in school (Camicia, 2020). Despite
this, California is still one of the few US states that have laws requiring that queer history
be taught. Camicia examines the differences in climate in both states before examining
the school systems and legislation in place that deals with the inclusion of queer
individuals and topics in schools. In the fifth chapter, Camicia asserts that leaving queer
content out of the public school’s curriculum tells the students and the world that
members of the queer community are not only unimportant but also unnatural. He claims
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that “legitimacy within a democracy is closely tied to the degree to which those who are
governed are recognized in school policies and curriculum” (p. 74).
The final article by Damon Huss and Tascha Folsoi (2018) examines the language
and impact of the FAIR (Fair, Accurate, Inclusive, and Respectful) Education Act
legislation passed in California in 2011. This act required that the history of marginalized
groups, such as the queer community, be taught in social studies classes across California.
The article discusses the various ways that the act will approach anti-discrimination as
well as the breakdown of how the new curricula will be taught for each grade (2-11). The
specific language of the FAIR Act states the following:
a study of the role and contributions of both men and women, Native Americans,
African Americans, Mexican Americans, Asian Americans, Pacific Islanders,
European Americans, lesbian, gay, bisexual, and transgender Americans, persons
with disabilities, and members of other ethnic and cultural groups, to the
economic, political, and social development of California and the United States of
America, with particular emphasis on portraying the role of these groups in
contemporary society (Cal. Ed. Code § 51204.5).
The article also provides some of the newly approved class resources that can help
support the new curricula as well as links and resources for teachers who may still have
questions about what is expected of them for the new curricula.
Preparing Teachers for Queer Curriculum
Steven Camicia (2020) defines curriculum as “a reﬂection of a system that
regulates what knowledge is deemed valuable and what knowledge is not” (p. 13).
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In the first article, J. Tomkins, L.L. Kearns, and J. Mitton-Kükner (2018) explore
how pre-service teachers can be advocates for social justice using curricular action. The
study examines this through the use of Positive Space training. The Positive Space
program was created to help ensure that queer community members had a place where
they could feel safe, and it uses a feminist mindset to approach the issues that make queer
community members feel unsafe. The Positive Space program (at the time the article was
written) exists as a 2.5 hour workshop. The study focused on nine pre-service educators
that completed the Positive Space program and of the nine, five identified as LGBTQ+
and four identified as allies and/or advocates for the LGBTQ+ community. The
participants were interviewed, and the study found that the candidates reported that after
the training they felt more confident in their ability to call out and educate others about
the damage that can be done using harmful language. Additionally, candidates said that
using small changes such as not gendering inanimate objects was a new goal for
themselves. Candidates said that they felt more prepared to fight to incorporate queer
subject matter into the curricula despite reservations from teachers, parents, and
administration. The article concluded that pre-service teachers are capable, with proper
training, of challenging the status quo in curriculum practices and becoming social justice
advocates for their students.
Kedrick James’s (2019) Mapping Sexual Orientation and Gender Identity (SOGI)
Inclusion through Curriculum and Practice in a Canadian Teacher Education Program
examines the inclusion of sexual orientation and gender identity (SOGI) content in
Canadian schools. The study noted that past research points to the conclusion that
training teachers and teacher candidates to properly address SOGI issues in schools can
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help minimize the amount of SOGI bullying that occurs in schools; however, the author
notes that in order to have an effective change, the training must also help create an
environment in which teachers and students feel comfortable discussing issues openly.
Interviews were conducted with Teachers Education for all (TEFA) faculty and staff.
These interviews revealed that participants believed that language played a large role in
creating inclusive spaces and that teachers and teacher candidates needed to incorporate
inclusive language in their vocabularies in order to be effective support systems for
students. The study concludes that when teacher candidates have access to instruction
that allows for discussion about SOGI-related issues, students feel more capable of
dealing with SOGI issues in their classrooms when preparing to enter the field.
Queer Pedagogy
The two articles in this section examine the current pedagogy for teaching queer
curricula as well as the need for a more defined queer pedagogy. Jeffrey Zacko-Smith and
G. Pritchy Smith (2010) discuss the use of continually evolving curricula that reflect
social change and strive to represent all of its students. The authors emphasize the need
for the curriculum and teachers to be open to change and accepting of different queer
issues in order to help normalize these topics. The article then goes on to discuss the
negative effect that homophobia has on students and the impact that casual homophobia
has had on students. A new framework for education is proposed that included examining
the lives and major struggles of the queer community and the intersection of race and
sexuality. The article also explores the value of the everyday teacher having a basic grasp
of queer theory and using this theory when developing relevant lesson plans and
classroom activities. Ignoring homophobia and queerphobia in schools can cause a great
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deal of harm. Zacko-Smith and Smith argue that it is necessary for teachers to have an
understanding of Queer theory in order to help combat this harm. By incorporating Queer
Theory into lesson planning, teachers can plan for and address some of the biases that
students have heard or developed and simultaneously provide accurate and effective
representation. Overall, the article focuses on emphasizing the value of using class
materials that are inclusive as well as having teachers that are inclusive in order to help
begin the process of normalizing queer stories and histories in school.
The second article by Deborah Britzman (1995) examined the need for queer
theory to be a part of the core curricula. The author began by discussing major historical
events such as the AIDS epidemic and the queer civil rights movement. Britzman then
went on to discuss the meaning of Queer Theory and how it can have viewed as both
literal and figurative regardless of how the person studying Queer Theory views themself
in terms of their sexuality. Britzman also explores the word queer and its unique history
that continues to spark debates about its use in academic and nonacademic spaces alike.
The essay explores topics that impact how Queer Theory is perceived by the education
world and how this impacts the inclusion of queer curriculum. Britzman looks at the
ways that government information campaigns in the US provided a basis for
discrimination against communities in which AIDS was predominantly found. The
campaigns spread an “us versus them” mentality that allowed the everyday person to
absolve themselves of responsibility or guilt about the epidemic. Britzman (1995) argues
that the idea that “information discourse, in and of itself, is anti-discriminatory” (pg. 12)
is untrue and that ignorance, in fact, can stem from information discourse. Conversely,
Brtizman also wars of ignorance that stem from consuming queer media as a way to
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claim to understand the experiences of “the others.” In order to create a queer pedagogy
that looks beyond the idea of us versus them, there must be a clear connection between
the obvious and nuanced nature of queer spaces, history, stories, and academia.
Media
This section contains brief descriptions of three news clips concerning the
introduction of queer content into the curriculum. The first news clip from 2017 explores
the legal issues that arose when a Houston school attempted to incorporate queer history
into the curriculum. A Texas state health and safety code required that schools teach
students that “homosexual conduct” is considered criminal activity. This code remains in
effect as of June 2021 (KHOU 11, 2017).
The second news clip from 2017 explores the requirement in California that
history textbooks include mention of the sexual orientation and/or gender identity of
notable historical figures. The authors of the textbooks note the issues with confidently
labeling historical figures as queer without conclusive evidence (Fox News, 2017).
The final video is a brief clip from 2019 that shows a debate among London
community members about the ethics of teaching queer history in schools. One mother
has withdrawn her child from a school that requires queer content to be taught to students
(Christian Concern, 2019).
Summary
The inclusion of queer content in the school curriculum is a complex dilemma
that does not have a clear answer. Despite the precedent for discrimination against queer
students, there is also a pattern in which education breeds tolerance (Sakallı et al., 2021).
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When considering how tolerance can be incorporated into the classroom, queer
literature is an easily accessible option. Crawley (2018) looked at how parents would
react to the inclusion of queer literature in elementary classrooms and found that some
parents were willing and eager for this inclusion. Crawley (2020) also researched what
types of picture books were available for teachers to use in their classrooms and found
that few picturebooks have explicit discussions of the queerness of various historical
figures. Schey (2019) explored how the use of queer literature can be beneficial and
affirming but cannot be truly impactful unless there is a schoolwide culture of acceptance
for queer students and stories.
While exploring the topic from a political standpoint, Villalpando (2018)
discussed the influence that the Trump administration had in terms of passing harmful
legislation. This legislation limited the ability of schools to support queer students via
safe spaces, identity affirmation, community-based activism, and building connections.
Camicia (2020) compared the social and political climates of California and Utah
regarding queer curriculum. He noted a court case from Utah involving a teacher who
was queer and received backlash from both parents and the school district as a result.
Huss and Folsoi (2018) offer insight on the FAIR act passed in California in 2011. This
act effectively required that schools in California teach about marginalized histories
including queer history.
It is necessary for teachers and preservice teachers to feel that they are equipped
with the necessary tools to teach the queer curriculum. Tompkins et al. (2018) found that
preservice teachers feel more capable of being advocates for queer curriculum after
attending training to help them learn about the subject. James (2019) assessed teacher and
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teacher candidates' feelings on teaching SOGI issues. He found that teachers feel
prepared to teach and deal with SOGI issues in school when they have adequate training
and resources to aid them.
Zacko-Smith and Smith (2010) express the need for teachers to have a firm grasp
of queer theory. By understanding the mechanics of queer theory, they argue that teachers
are able to create safe and effective learning environments. Britzman (1995) looks at
what ignorance looks like when exploring queer pedagogy. She asserts that there must be
a sort of order that queer pedagogy follows when exploring queer academia.
The media coverage concerning parent reactions and legislature concerning queer
curriculum in schools offers an accessible way for parents, teachers, and students to learn
about the attitudes and changes occurring in their local school districts and systems.
Generally, there is a trend that education and inclusion allow for students and
teachers to have positive experiences within schools. The research done on the impact
supportive educators who teach inclusive curriculum can have on the well-being of
students offers this study multiple avenues to explore when discussing what inclusion
looks like in the classroom as well as in the lives of students.
III. Methods
Research Design
The research approach that best fit this endeavor was a mixed methods design.
The data collected in a quantitative survey item provided insight into the second research
question; however, the first research question required further questioning that the
interview item provided. Using a two-phase explanatory sequential design (e.g., Fisher et
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al.), the researcher explored the experiences of international individuals’ schooling. The
research questions leading this study were:
1. How do people describe their experiences learning queer histories in school?
2. How did the inclusion or exclusion of course materials on queer histories
influence their wellbeing?
Phase I: Quantitative Online Survey
The recruitment process for the survey portion included using podcast listeners,
members of various social media (Facebook and Twitter) platforms, and students at
Georgia Southern University. The survey was projected to receive approximately 50
responses. The participants were limited to those over the age of 18 and they had to be
able to speak English as all data collection was done in English.
The data was collected in two parts. The first round of data collection was done
using surveys; the survey was created and distributed using Qualtrics. The surveys
contained questions about the participant’s age, gender identity, sex, sexual orientation,
location of schooling, and their thoughts on the curriculum during their primary
education. The surveys were collected and analyzed for any common trends and based on
the findings, willing participants were contacted for a follow-up interview.
The instrumentation used to collect data was a survey containing open-ended
questions as well as follow-up interviews containing open-ended questions. The survey
and interview questions were created by the researcher and reviewed by the research’s
advisor in order to determine their accuracy and efficacy in determining the participant’s
opinions concerning the research questions. The survey took approximately 5-7 minutes
to complete and accept responses for three weeks. The surveys were shared through
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social media platforms such as Twitter and Facebook. Additionally, the survey was
shared with listeners of queer history podcasts as well as students at Georgia Southern
University. The survey served as a way to gain a broad understanding of the opinions of
the participants about the inclusion of queer history in school curriculum and the
follow-up interviews provided more direct insight into the impact of the inclusion or lack
thereof on the participant's wellbeing. The survey data was analyzed to determine the
racial breakdown of the participants. The data was also examined to identify any trends
that existed as well as any outliers such as participants that were noticeably older than the
average age, participants that provided answers that did not follow the trends that were
identified. These trends were discovered by isolating responses for each survey question
and creating visual and numerical representations of that specific data set.
Phase II: Qualitative Individual Interviews
The researcher used survey answers provided by participants as a starting point
for the interviewee to elaborate on their opinions. The interview portion of the study
recruited using survey participants. Interview participants were chosen based on several
criteria including their age (in order to gain participants that span generational gaps) and
location of schooling from ages 5 to 18. Additionally, participants included both queer
and heterosexual/cisgender people. The interview portion’s goal was to include
approximately 10 participants. Those who best fit the above criteria were selected for the
interview process. The interviews aimed to include both queer and cis individuals who
participated in the survey.
Due to the international nature of the study, the interviews were conducted using a
video-telephony application such as Zoom. The interviews took approximately one to one
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and one-half hours. The interviews were recorded for transcription later, and the
participants were asked to further elaborate or explain the answers provided in the survey.
Once the data from the interviews was collected, the data was analyzed again to
determine if the common trends remain and for the consensus of participants concerning
the inclusion of queer history in school curriculum. The interviews were transcribed, and
the transcriptions were used to analyze the data. The data main set of interview questions
were identified and isolated. Once this was completed, these responses were compared to
one another to either affirm the trends found in the surveys or highlight any deviations.
Finally, data was then organized into themes that were present across the interviews.
IV. Findings
Survey Findings
Participant Demographics
The survey portion of the data collection process provided demographic statistics
such as racial, religious, gender identity, and sexual orientation makeup of the
participants. The data indicated that most of the participants were white (see figure #
below). Of the 13.4% of the participants who did not identify as white or caucasian,
approximately half of them were mixed race. The remaining percentage was split among
those who identified as Black (1.8%), Asian (1.2%), Hapa (0.6%), and of European
descent (0.6%).
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Figure 1: Participant Race
Participants were also asked to indicate their religion and while there were a
variety of religions represented in the data, the majority (31.0%) of participants did not
identify any religious affiliation, and 34.5% of the participants identified as Atheists or
Agnostic. Of the remaining participants, there were Christian, Pagan, and Jewish; of these
four categories, the largest group were those who identified as Christian.
Participant Survey Responses
The survey questions explored a specific aspect of the research questions driving
this study. The first research question explored how people describe curricular
experiences learning queer histories in school. This question was used to frame the 11th
and 13th survey questions which asked if participants were taught about queer history
and/or historical figures in their formal education and if participants believed that the
inclusion of queer history can improve student understanding and engagement with
history curriculum/courses respectively. The data for survey question 11 shows that only
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5.6% of survey participants had received any kind of education related to queer history in
their schooling (see Figure 3).

Figure 2: [Were you taught about queer history and/or historical figures in your formal
education?]
Survey question 13 indicated that the majority of survey participants agreed that
the inclusion of queer history in the school curriculum can improve student engagement
and understanding of history courses and curriculum. Of the 179 responses, 10 were
somewhat disagreed and 2 were strongly disagree. The majority of participants (148)
either strongly or somewhat agreed (see Figure 4).
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Figure 3: [Do you believe that the inclusion of queer history can improve student
understanding and engagement with history curriculum/courses?]
The second research question was addressed with survey questions 12 and 14.
The research question aims to explore how did the inclusion or exclusion of course
materials on queer histories influence participants’ wellbeing. Survey question 12 asked
participants whether or not they believe that their education about queer history/histories
(or lack thereof) has impacted how they view the world. The majority of participants did
not believe that this was true with only 5.6% of participants indicating yes on their survey
(see Figure 5).
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Figure 4: [Do you believe your education about queer history/histories (or lack thereof)
has impacted how you view the world?]
Survey question 14 asked participants about their belief that the inclusion of queer history
in a formal educational setting can be beneficial to all students learning. Of the 179
responses, 153 participants agreed. There was one participant who strongly disagreed,
and six responses were neither agree nor disagree.
Interview Findings
The interview findings are organized thematically in order to accurately explore
the thoughts and feelings of the participants. There were four main themes that were
identified and discussed: Aversion, Shame, Humanizing History, and Education for
Everyone. Participants' names have been replaced with pseudonyms in order to protect
their identities.
Aversion: “It was frowned upon to be queer”
When asked about their experiences with their schooling, most participants noted
that they had no experience within a classroom concerning queer historical figures.
Participants stated that they were either entirely unaware of queerness in general or they

25

were aware of it but were never exposed to it in any positive fashion in the classroom.
One participant (Alex) noted that while it was “not a secret” that queer people existed,
there was no mention of their existence and contributions in schools. When asked about
their exposure to queer curriculum, Jane said “we didn't really discuss it in class. But it
was also, we still knew that it was like it was frowned upon to be queer.” This lack of
inclusion in schools led to participants having an aversion to queer people, identities, and
themselves. Within the bounds of the interviews, this theme highlights the way that
participants described feeling disgusted by queerness and took great care to avoid any
sort of association with it. Without any accurate or positive representation within the
curriculum, participants were left to internalize the negative connotations associated with
queerness.
Shame: “I don’t want to be that”
The lack of education that many of the participants faced led to feelings of
confusion, grief, and fear. Queer participants often expressed that they felt as if they
could not be themselves. The negative impact from the lack of education resulted in
participants recalling experiences of alienation. Alex noted that they did not want to be
queer because queer people were “shunned by society, and I don't want to be that.” Jane
discussed how this shame and fear lead to their assumptions that being queer “wasn't
acceptable. So it made it hard just trying to be myself”. The negative impact that the lack
of curriculum about queer figures had on participants often resulted in lifelong struggles
about their identities. Without access to this curriculum, participants were subjected to
unnecessary and avoidable complications surrounding their identity.
Humanizing history: “Queer people are just part of life”

26

When discussing the potential impact that inclusion of queer curriculum would
have, participants often noted that allowing this curriculum to exist within school systems
would be beneficial to students wellbeing. Daniel expressed that the causal inclusion of
this curriculum would help “humanize[s] historical figures”. This inclusion would not
aim to alter history but rather to add additional details to make history less of a fairytale
and more of a shared story. Daniel also stated that the inclusion of queer history in school
curriculum would be beneficial “so [sic] kids can grow up learning that [sic] queer people
are just a part of life” When faced with the negative impacts that the lack of inclusion has
caused, the potential benefits of inclusion cannot be ignored. There are a variety of ways
that this inclusion can look, and most participants are in favor of a subtler approach.
Education for everyone: “It would make a difference to all students”
Participants generally expressed that they felt the inclusion of this curriculum
would not only be beneficial to potentially queer students but also to students that do not
in any way identify with the LGBTQ+ community. Daniel stated that “...I think learning
about queer history will prepare [sic] heterosexual students for living in a world with
people who aren't heterosexual”. Jane shared that they felt that this inclusion would be
beneficial to every student because “[Queer people have] always been around. I think it
would make a difference to all students, not just queer students, but all students”. By
educating students about queer history regardless of their identity, students are no longer
scandalized by the idea of queerness. This will prevent the levels of shame and isolation
that participants noted feeling in response to the lack of education. Alex shared that
“there's already a lot of things in the curriculums that parents don't like, [sic] the
queerness is not as special, it should not be a special thing”. By reducing the stigma
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surrounding queer education, schools help to prevent the detrimental impacts that the
current lack of education has on students.

V. Conclusion
This study was designed in order to explore the connection between student
wellbeing and the inclusion of queer histories in the curriculum. The study used a mixed
methods approach that utilized a virtual survey followed by individual interviews. Based
on self-reported data, the study found that the current lack of inclusion of queer
curriculum has a negative effect on student wellbeing and that the potential inclusion of
queer history into school curriculum may have a positive impact on student wellbeing.
Due to the challenges posed by the COVID-19 pandemic, the study was
conducted virtually. This limited the ability to create trust with participants concerning
the sensitive topic but did allow for participants that would not have otherwise been
accessible to the study to participate. Due to the virtual nature of the survey, there was an
overrepresentation of participants between 18-25. In the future, this can be avoided by
having an in-person method of distributing the survey or by using recruiting methods that
target older populations. Finally, the requirement that participants must be 18 years or
older to participate means that some participants may have a skewed view of their
schooling due to the time that has passed since.
Additionally, some participants did not complete the entire survey. In the future,
this can be avoided by requiring answers for specific questions before the survey can be
submitted. The inclusion of automated reminder emails to complete unfinished surveys
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would have been beneficial in avoiding this situation as well. Limitations to this study
concerning the follow-up interviews include potential hesitation on the participant’s part
to be recorded given the sensitive nature of the topic. Additionally, due to the nature of
the study, there is not a common state-mandated curriculum that can be analyzed and
assessed.
The findings from this study indicate that the inclusion of queer history in school
curriculum would have a positive impact on students wellbeing. The literature review for
this study indicated that there is a gap in education about queer historical figures
(Crawley, 2020). By filling this gap, schools have the potential to improve the wellbeing
of their students regardless of sexual orientation or gender identity. The literature review
also indicated that students are currently negatively impacted by the lack of education
about queer people (Villalpando, 2018). The findings from this study support this and
propose that the solution to this negative impact is to provide students with a curriculum
that includes and embraces queer history.
The implications of this study include the need for queer history to be a part of the
school curriculum. This inclusion can be a driving force in the improvement of student
wellbeing and provides the opportunity for queer students to be represented in schools in
a way that does not currently widely exist. Beyond queer students, the study found that
the added diversity in the curriculum can be beneficial to all students. Providing this
curriculum to students offers them the opportunity to explore the diversity of the world in
a learning environment and prepares them for the realities of the world they will one day
enter.
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